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This session is going to be an informal reflective session about a training system that is describing the current status-co of an EFL teacher training program that is taking place in another Arab middle-eastern country, Morocco, in parallel to the perspectives of Egyptian programs.

Introduction:

The Regional Pedagogical Center, Le Centre Pedagogique Regionale, (CPR)  is an interesting long-term training scheme in Morocco. The program is an organized effort of the Moroccan Ministry of Education, which targets fresh graduated EFL teachers in Morocco. The program is planning to expand its role to serve and train teachers of all subject areas.
Goals and Mission:

When we realize the unique status of foreign language education in Morocco, as a country that has bilingual and trilingual speakers of Arabic, Berber, French, and/ or Spanish, we can understand the goals behind organizing such training scheme for the teachers of English in the country. It is a country with very high sensitivity to foreign languages because of different colonial, social, cultural, geographical, and economic reasons.
The goal of this program is trying to enhance the professional development of EFL fresh graduated and pre-service teachers in Morocco. This is almost an intensive training program, with concentration on teaching through presenting modern methodology and teaching techniques to those teachers, which would enable them to apply new "effective" practices in their future teaching right after their graduation.

How the Program Works?

The CPR consists of different regional teams of teachers, who participate in the program as trainees, coming from different cities in the country. The nominated trainees, who are usually either EFL fresh-graduated teachers or pre-service students, are usually requested to pass a written and oral exam as a pre-requisite to be qualified to participate in this program. All trainees should stay in the training center for one year in almost a closed camp. Their studies focus on modern teaching methods and applied practices for teaching EFL/ ESL. The trainees attend certain classes and then apply what they have learned in teaching certain classes that they are in charge of. They prepare observation sheets to their colleagues and organize discussion groups with their supervisors and trainers to discuss certain teaching skills or situations throughout the year.
Professional Development Opportunities:

Last April, all trainees from all over Moroccan cities were invited to participate and attend a national Moroccan conference for EFL teachers in the country and abroad, the Moroccan Association of Teachers of English (MATE) Conference in Fes city. The conference was a great opportunity for EFL/ ESL teachers and educators in all different areas and at all levels to exchange ideas, skills, and interests in the field. It was a much greater opportunity for those new promising teachers to apply, study, and examine what they have learned of teaching theories and to apply new modern teaching practices. The supervising trainers from different branches held a central meeting, as part of the conference sessions, where all trainees and other educators were invited to a meeting to discuss several teaching issues, concerns, and expectations they had on that program and to create a network among all teacher trainees and, other educators in the field. In addition, they were invited to join a voluntary teacher-training special interest group (SIG) as part of their participation in the conference and as members of this regional association.
After trainees complete this one year training period, they should complete a final assessment exam, before "graduating" as qualified teachers who are ready to start their teaching career. The role of the ministry does not stop here at that point, it exceeds this to distributing those teachers to the different schools and cities where they should serve obligatorily for a certain period as governmental teachers in the country. This distribution usually depends on their final marks or according to geographical considerations.

Spotlight on the Moroccan Experience:

One of the interesting elements in the Moroccan experience, in the field of teacher training, is how it was organized by the government to adopt most of the junior teachers who are in an urgent need for such an opportunity. The long-term scheme, as stated in the title of this paper, is a unique and important-to-consider element. There are many developing countries that are trying to give attention to the training of teachers, through different donor agencies and governmental institutions, as is the case in Egypt now. In spite of this fact, these training programs are usually for a very short period of time.

Those other training programs do not usually focus on junior teachers as a main target, except in some computer and IT fields, and they usually vary in duration from one day to one month. There is no clear commitment towards using these teachers after they complete such training in any way. In other words, in Egypt for example, you can not guarantee that such trainees will be nominated as governmental teachers after they complete any training or after their traditional graduation. This will negatively influence the outcome of and expectations that we can have from these trainings, or even from the university-graduated teachers, who doubt if they will find an opportunity to apply what they have studied, learned, have been trained on after their graduation..
We should mention, in this context, an old Egyptian practice before the spread of the Faculties of Education in the country. There was only one “Higher School for Teachers” equivalent to the recent Faculties of Education. Besides, there was also The Higher Institute for Teachers, which was the only teacher training entity that qualified university graduates with non-educational degrees to be teachers. This was a long time ago, and it came out of a natural need for such educational institutions. The need for a new teacher-training practice, requires more concentration on the quality rather than the quantity of the training provided,” as stated by Elhami Afifi in a personal interview with him.

Recommendations:
One may put forward the following recommendations, based on this brief contemplation, in order to help foster the advantages of this program and help the local governmental/ professional institutions, here in Egypt, adopt and recommend this training scheme for better training opportunities for the Egyptian community. These recommendations are:

1- Trying to apply similar long-term programs on a wider scale under the supervision and administration of both the Ministry of Education (MOE) and the Central Department for In-Service Training  (CDIST) in Egypt

2- Trying to afford all possible opportunities to create a strong and consensus network among EFL teachers, especially the junior and fresh-graduated ones, and list all these networks and make them available to those who are in need of it

3- Providing different professional development opportunities and In-service and Pre-service teacher training programs is a national must

4- There should be similar programs for teachers of all subject areas and skills with opportunities to integrate different training programs or activities together, like the case between educational technology fields and other subject areas

5- Providing all possible support to motivate and inspire junior teachers and educators to make them more aware of their role(s) and responsibilities as teachers
6- Providing teaching opportunities for all graduated teachers, according to the mechanics of the market and the economic capabilities of the state, is a must to keep developing their professional experience and reduce any unemployment opportunities with all its negative and dangerous impacts
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